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Abstract 

Educational strategy in Africa should take into consideration how meanings are exchanged 

and learned, the motivation involved in such activity, and the appropriate context for learning 

specific topics. What do we as educators need to know about each African social context to 

stimulate student interest in learning? And, what do we need to do in these social contexts to 

encourage African learners to participate in educational activities? To answer these questions, 

a socio-cultural model of analyzing formal, informal and nonformal educational 

environments is presented.  

The model consists of two meaning levels. The first level, Context of Social Situation, 

explores: a) field of use, educational activities that are the norm; b) tenor of use, participants 

in educational activities; and c) mode of use, types of educational activities. The second level, 

Context of Society, investigates education in general by analyzing: a) the socio-cultural 

background from which the present local context draws meaning; b) the ideological 

background of assumptions, values, attitudes, etc.; and c) the institutional background 

associated with formal learning. The Context of Society/Context of Social Situation Model is 

a tool for identifying features of social life that correlate with education at both the surface 

level and deep level of African societies. 

Keywords:  education, contextualization, strategy. 

Socio-Cultural Strategies for African Education 

Every community is a living environment composed of a socio-cultural network coordinating 

the actions and perceptual meanings of that local group. Any learning environment in which 

meaning, content, and response are being exchanged is a situation shaped by the socio-

cultural context. Learning is to perceive, interact with, and acquire information, gain insight 

from experiences, and mature in social engagement. To understand how learning can be 

effectively fostered among African groups, it is imperative to study the local context in which 

it will occur. The socio-cultural context for African education combines elements of society 

and culture into an intricate framework of educational norms. Educational strategy for 

African learners, then, should take into consideration the norms for how meanings are 

exchanged and learned in African communities, the motivation involved in such activities, 

and the appropriate setting for learning topics.  

Contextual Approach to African Education 

Educational strategies, organized from the standpoint and interests of a social community 

itself, speak to the social reality of a person and those things most significant to their 

individual life experience. Educational strategy is viewing community members as sources of 

shared knowledge and insight operating with shared assumptions, values, concerns, and 

behavior that are diacritic and, when utilized, can serve to enhance learning activities within a 

specific social context. A contextual approach demands listening to an African culture 

precisely because by listening one gains the necessary knowledge to wisely devise an 

educational strategy custom made for the unique social situation.  

Contextualization is about knowledge and action or put another way, message (teaching 

content) and medium (teaching method). It is the knowledge and understanding of another’s 



GIALens Volume 10, No. 1, August 2016 

2 

view of reality and capitalizing on that knowledge by putting the teaching content into forms 

speaking to that indigenous reality. Simply put, contextualization places events as well as 

concepts in a proper context (Reisman & Wineburg 2008). A contextual approach to African 

educational strategy looks at a people’s social situation and listens to the socio-cultural 

patterns and habits which would more effectively make learning become a reality. Education 

abstracted from specific social and cultural realities has diminished returns because it ignores 

the context dependent and social aspect of learning (Son & Goldstone 2009). 

The contextual approach to African education is the need for knowledge to get people 

interested in learning and has two queries. First, What does an African society encourage 

people learn? The learner is conditioned by societal influences to what content is valued or 

ideal to learn. The educator sensitive to the social power exerted over the minds and behavior 

of their learners considers what cultural themes, categories, and world view assumptions are 

actually highlighted and marked as learning content.  

A second question asks, What do we need to do to get African learners interested in learning? 

We ask this question in order to use cultural knowledge to explain learning content within the 

right framework. The action side of contextualizing African education includes using the 

appropriate social behaviors and thought systems of an African culture. What activities 

within a social context stimulates and motivates people to learn?  

The intent of learning is to speak to us personally by confronting, challenging, and ultimately 

changing us. However, education also has been given to speak to our communities, thus, as 

individuals are transformed through learning so is the community. To speak to an individual, 

one has to consider the social context. To speak to the community, one has to be cognizant of 

the individuals comprising the social group. With this understanding, the intent of 

contextualizing African education can be viewed as the capacity to respond meaningfully to 

learning within the framework of one’s social context.  

A contextual approach to African education suggests that by focusing on world view 

assumptions, cultural values, learning settings, pedagogical preferences, creative expression, 

and so forth, learning may become an integral part of African daily living. As powerful and 

life changing as the potential for education may offer, this becomes a reality only when 

knowledge is used. Contextualization of method recognizes use is dependent on the manner 

of use. Engaging a variety of teaching methods encourages a wider application of learned 

content and behaviors to the African life experience. 

The types of methods an African society provides as normal activities in learning vary 

according to social context. Not only are there appropriate socio-cultural methods to convey 

content, but likewise there are social settings prescribed by society as normal environments of 

learning particular content. Educators in Africa need to match social expectations of method 

and context that are associated with particular content. This kind of educational contextual 

approach can be referred to as “situating learning sites in a life-course perspective” 

(Chisholm 2008: 139). Sawchuk (2008) argues that no single setting with its peculiar 

methodological approach is dominant. And these settings are representative of distinctive 

rather than incompatible features which suggests a potential for cross-fertilization between 

educational settings.  

Structural Approach to African Education 

Educational structures are made up of three significant areas, formal, nonformal, and 

informal, impacting educational strategy (Coombs & Manzoor 1974). When considering the 

components of an African socio-cultural context, each of these three major types of settings 

should enter the dialogue for a more complete view of educational procedures. “Formal, non-
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formal and informal learning are defined according to the classification of learning activities” 

associated with each setting (Kuwan & Larsson 2008: 28). 

Formal education may be characterized as an institutionalized setting. A formal learning 

environment is usually centered around the classroom with impersonal characteristics. 

Typically there is a large group of students under the supervision of a professional teacher 

using specialized materials such as books, buildings, and desks arranged in a pattern. 

Classroom management as well as student learning is teacher oriented. Learning is initiated 

by the instructor with the effect of students as passive learners heavily dependent on the 

instructor for direction in learning activities. There is the tendency for direct verbal 

instruction that encourages repetition of prime values.  

Institutionalized education engages purposeful learning tactics in which a goal is consciously 

and accurately identified by the learner before effective learning takes place. Teaching 

provides feedback whether written or verbal to the learner to monitor their progress toward 

the goal. Eneroth (2008) describes formal schooling as general knowledge meant to enlighten 

the uninformed by fostering concepts in thought and language. 

Formal schooling has been taken as a pattern from Western societies and used around the 

world. This structure has often neglected to ask whether this organized setting and its unique 

content are appropriate for teaching all subject matter on a global scale. One criticism of 

formal education maintains it is not particularly relevant to traditional life or even the 

practicalities of everyday Modern man (LaBelle & Sylvester 1990). Resnick (1987) suggests 

formal schooling places emphasis on symbolic thinking whereas learning outside of school 

uses objects directed in socially shared contexts. Thus, those activities beyond the school 

context are instrumental in connecting objects and reasoning together. 

Content and learning in nonformal education is planned and usually directed toward adults 

although not exclusively. This adult orientation differentiates the nonformal structure from 

socialization or formal primary schooling practices. It may be characterized as free-choice 

learning in which the learner has a large degree of control in terms of what is learned, when 

the educational activity occurs, and the reasons for learning (Falk 2005). Seminars and 

workshops are conducted with the aim of facilitating change in a semi or non-directive way. 

Nonformal approaches are most frequently associated with international development 

programs (Diagne et al. 2006). Nonformal educational settings are characterized by the 

learner perceptually engaging an actual event to gain circumstantial knowledge such as 

African rites of passage (Eneroth 2008). 

Nonformal education is concerned with adult learners in dialogue ofttimes through 

apprenticeship and discipleship training. Religious discipleship is a form of nonformal 

education. Research in moral education shows that growth in moral reasoning is more like to 

occur in nonformal, mixed group settings where leaders keep a low profile, there is open 

discussion, divergent views are encouraged, attitudes and values are modeled, and affective 

responses by learners such as music, drama, prayer, and worship are experienced. In addition, 

dramaticalization is used in nonformal settings as in the case of initiation ceremonies of more 

traditional social groups and the telling of folklore. These nonformal educational techniques 

are intentional ways of teaching the highest values of the social group. 

Informal education contrasts with formal schooling by content being learner centered. 

Informal learning structures life involvement between teacher and student. It may be 

characterized as unintentional teaching and learning in which modeling and observation just 

occur in daily life. The learning initiative is taken more by the learner and manifested in 

informal talking, reading, and storytelling. Batsleer (2008) emphasizes conversation as a 
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significant entry into informal learning especially when seeking to effectively interact with 

young people. 

Acquiring knowledge in an informal setting is not an ability but rather experiencing sudden 

intuitive realization because the content has been brought to life (Eneroth 2008). Learning is 

somewhat incidental and the goal is the performance of the activity with the value for 

togetherness and imitative behaviors. Child rearing in the home and community context are a 

types of informal education where children learn to be men or women by associating with 

adult men or adult women. The times, places, materials used, duration, and intensity of 

informal learning are more flexible than formal or nonformal education and happen mainly 

through enculturation. 

Socio-Cultural Model of Educational Environments 

Attention is given to the formal, informal, and nonformal socio-cultural settings partly to 

understand a society and culture, and partly to understand what people do with it. To analyze 

toward context specific content and mediums of education requires an analytic model 

considering two levels of contextual exploration corresponding with contextualization of 

content and method. The Context of Social Situation/Context of Society Model presented in 

this paper is a tool for identifying specific features of the African social life experience that 

correlate with education at both the surface level and deep level of African social interaction.  

Context of Social Situation is the first level of analysis directed toward understanding 

contextualization of method and is based on the present circumstance enacting the social 

situation. It is the immediate socio-cultural environment as observed in the happening means 

of behavior. Context of Society is the investigative level for contextualization of content and 

refers to the historical investment culminating in the present socio-cultural context.  

Context of Social Situation  

Context of Social Situation is the immediate cultural environment in which learning takes 

place – the present day context of meaning, content, and response swirled together in human 

activity. Three features compose the conceptual framework of Context of Social Situation for 

the analytic purpose of developing an African educational strategy based on socio-culture 

specific means of behavior, which include: 1) Field of Use exploring means of behavior as 

cultural norms in the local context, 2) Tenor of Use investigating the participants, and 3) 

Mode of Use examining what role a means of behavior may have as an educational activity. 

This application is developed from Halliday and Hasan’s (1989) adaptation of Malinowski’s 

(1923) concept of context of situation to the analysis of written texts. 

Three features of Context of Social Situation are outlined with questions specific to each area 

of inquiry. In general terms, the Field is the what and how of a means of behavior, the Tenor 

is the who of a means of behavior, and the Mode is the role of a means of behavior for 

education. Field of Use asks questions related to identifying the norms of the present local 

system of behavior and how each educational activity is maintained (see Figure 1). It is not 

only what kind of educational activities are the norm but which ones are the norm in formal, 

nonformal, and informal educational settings. It is necessary to determine social relations in 

each kind of setting. 

Participants learn by engaging in a wide range of activities which display various social 

actions. The Tumbuka people of Malawi1 have a formal classroom setting in which teachers 

                                                 
1 The Tumbuka are an ethnic group that speak a Bantu language in Malawi and Zambia. They are a large group 

with a population roughly two (2) million. Tumbuka still practice traditional subsistance agriculture on 
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and pupils have a structured learning environment and must conform to government 

regulations for this educational setting. Also significant to Tumbuka are nonformal activities 

such as handicraft in which a father carves mortar under the watchful eye of his apprentice 

son. An example of an informal activity in this society is storytelling by extended family 

members. Young children listen as elders teach through personal narratives (Joyce Mlenga, 

personal communication, Karen, Kenya, 2003.). 

Figure 1: Analysis of Field of Use in Context of Social Situation 

 It should be recognized in each learning activity what fundamental components are essential 

to the activity and those that are optional in the make-up of the exercise. Tumbuka children 

cannot be expected to participate in writing before being introduced to the alphabet, however 

pencils for writing may not be obligatory because they have the possibility of writing on a 

chalk board. Storytelling by family elders usually occurs in the quietness of the night around 

the cooking fire and not while Tumbuka children are playing in the middle of the day. 

Fundamental to a son learning a handicraft is his ability to observe the creation in progress.  

Determining the appropriate forum and sequence should be understood as in where must or 

where can components occur in the make-up of an activity. Tumbuka children are never 

given an exam at the beginning of a lesson but rather at the end. Tumbuka children 

respectfully do not ask questions while the storyteller is recounting the tale instead waiting 

until the conclusion. Nonetheless, one may leave the scene without offending the group. The 

types of handicrafts Tumbuka fathers teach their sons absolutely must be conducted away 

from women. It may be under a tree or elsewhere but not within range of female observation. 

The last component of Field of Use is determining appropriate repetition for activity 

constituents. Just how often may components occur in an activity? Formal education for 

Tumbuka operates on the principle of multiple repetition. Nevertheless, components in any 

activity may lose effectiveness if overused or not well liked by learners. Storytelling in 

Tumbuka society includes sound effects such as animal noises which may be repeated over 

and over for effect. As a son grows older, he no longer needs his father to demonstrate the 

elementary procedures for making mortar yet still is dependent on observing carving 

techniques. 

                                                 
traditional lands but are subsidized by salaried Tumbuka working in urban settings. Insights into Tumbuka 

educational practices cited in this article came from interviews with a Tumbuka pastor’s wife, Joyce Mlenga, 

age 34, studying at Nairobi Evangelical Graduate School of Theology, Karen, Kenya in 2003. 

 

WHAT KIND OF EDUCATIONAL ACTIVITIES ARE THE NORM?   
 FORMAL NONFORMAL INFORMAL 

Social Relations 
 What are the participants engaged in? 
 What is the nature of action taking place?  

   

Obligatory/Opt’l Occurrence 

 What fundamental components are 
essential (obligatory) or a possibility 
(optional) in the make-up of the activity?  

   

Appropriate Forum & Sequence 
 Where must and where can components 

occur in the make-up of the activity? 

   

Appropriate Repetition 
 How often may components occur in the 

activity? 

 
 

  

 

I.   AN A L Y S I S  O F  F I E L D  O F  US E  

FEATURES OF CONTEXT OF SOCIAL SITUATION 
FOR FORMAL, NONFORMAL, AND INFORMAL EDUCATIONAL SETTINGS 
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Tenor of Use is concerned with the who of an educational activity, the participants (see 

Figure 2). It is the interpersonal meaning attached to a medium. In choosing educational 

activities, one must identify the status and roles of participants and the various clusters of 

significant relationships among those participating. Not all activities are considered 

appropriate or within the ability of all community members. It is important to recognize the 

fundamental participants and those considered optional participants to critique an activity’s 

usefulness in the overall plan for educational strategy. Tumbuka children are under the 

authority of their teacher with those children that are first born in their families having higher 

status than other children in the class. Group clusters are gender specific with both boys and 

girls considered possible participants dependent on financial ability and a teacher designated 

as a fundamental participant.  

Figure 2: Analysis of Tenor of Use in Context of Social Situation 

Tumbuka schooling demands children attend a formal classroom setting which may include 

educational activities completed in the home context. The informal storytelling activity is an 

exchange that occurs in the home between elders of at least one generation above the young 

people listening. Handicraft demonstrations can be conducted by any male elder who is 

experienced in the craft somewhere in the vicinity of the homestead. In all three activities and 

their settings, the frequency and duration of participation by learners is dependent on how 

many times it takes them to learn. 

Mode of Use seeks to evaluate a medium specifically in its utility for education (see Figure 

3). Participants should not only be able to use the activity but accept the function of the 

activity as adapted for educational use. Determining the role a behavior may have as an 

educational activity evaluates social behaviors specifically in their utility for education. 

Tumbuka storytelling is an informal activity that can be adapted into the formal setting. 

Stories are a teaching tool that give practical social examples from which to learn. Teachers 

have high status because of position and age, and stories function to allow instructors to 

explain and convince in practical terms the importance of the content. It may be in the 

Tumbuka context that stories used in the classroom would best be given in a spoken channel 

although older children could advance to learning from written narratives. Determining the 

 

WHO ARE THE PARTICIPANTS IN THESE EDUCATIONAL ACTIVITIES? 
 FORMAL NONFORMAL INFORMAL 

Social Relations 
 What are the status/roles of participants 

and/or  cluster of significant relationships 
among participants?  

   

Obligatory/Opt’l Occurrence 

 Who are fundamental participants 
(obligatory), possible participants (opt’l)?  

   

Appropriate Forum & Sequence 
 Where must & where can participants 

express these activities? 

   

Appropriate Repetition 
 How often may participants engage in 

these activities? 

 
 

  

 

II.  AN A L Y S I S  O F  TE N O R  O F  US E  

FEATURES OF CONTEXT OF SOCIAL SITUATION 
FOR FORMAL, NONFORMAL, AND INFORMAL EDUCATIONAL SETTINGS 
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maximum and minimum rate of occurrence for effectively using an activity like storytelling 

in the formal context is necessary to make the most of any teaching method. 

Figure 3: Analysis of Mode of Use in Context of Social Situation 

Context of Society  

Context of Society is the socio-cultural sum from which the present local context draws its 

reality. It examines the broad socio-cultural background including ideology from which 

assumptions, beliefs, values, and attitudes have developed and institutional precedence 

governing custom and societal norms. The larger scope of social, cultural, ideological, and 

institutional background are necessary fields of inquiry to contextualize the educational 

process. 

In general terms, Context of Society is concerned with key questions about what has made an 

African community what it is today. Suffice to say taking a step back from one isolated 

assumption, belief, or behavior and considering where the piece fits into the larger socio-

cultural puzzle is a holistic approach toward understanding the integratedness of a people’s 

social matrix. Context of Society investigates education in general by analyzing: a) the socio-

cultural background; b) the ideological background of assumptions, values, attitudes, etc.; 

and c) the institutional background associated with formal learning.  

Any African social context setting the stage for education is not an arbitrary fabrication of 

random features, but a representation of the total socio-cultural background influencing the 

kinds of learning themes, topics, and practices found suitable to invoke a positive response by 

participants. The general background of Context of Society is often quite helpful because 

Context of Society describes the social meaning, content, and response in broader terms and 

in greater depth to expand understanding of the immediate Context of Social Situation . (see 

Figure 4) 

Exploring the socio-cultural background of setting asks: What is the broader socio-cultural 

background against which a formal, nonformal, and informal educational assumption, belief, 

learning activity or behavior must be interpreted (see Figure 4)? Among the Kamba people of 

Kenya, it is assumed formal education is a gateway to prosperity (Justus Katumo, personal 

communication, Karen, Kenya, 2003). Most Kamba associate formal education with 

becoming wealthy, thus most who are formally trained are highly valued and afforded the 

HOW CAN EDUCATIONAL  STRATEGY INCORPORATE THESE ACTIVITIES?   
 FORMAL NONFORMAL INFORMAL 

Social Relations 
 What would participants expect to render 

socially or personally if learned in this way? 

   

Obligatory/Opt’l Occurrence 

 What are the fundamental (obligatory) or  
possible (optional) expectations:  persuasive, 
expository, didactic? 

   

Appropriate Forum & Sequence 
 What function would the activity serve in a 

learning context? 
 What is the channel by which the learning 

would be used  (written, spoken?) 

   

Appropriate Repetition 
 What is the maximum and minimum rate of 

occurrence for effectively using the activity 
for learning? 

   

 

III.  AN A L Y S I S  O F  MO D E  O F  US E  

FEATURES OF CONTEXT OF SOCIAL SITUATION 
FOR FORMAL, NONFORMAL, AND INFORMAL EDUCATIONAL SETTINGS 
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highest social esteem. The Kikuyu of Kenya also support the view that formal education 

ushers in financial prosperity and, in addition, believe this kind of education brings 

development to the local community (Esther Wambugu, personal communication, Karen, 

Kenya, 2003). Besides the formal setting, the Kamba also believe initiation in a nonformal 

setting is a significant learning exercise. In broad terms, initiation brings community 

members together as a united social group and symbolizes the importance of understanding 

and assuming social responsibilities of adulthood. 

Figure 4:  Analysis of Socio-Cultural Background in Context of Society 

On the other hand, in Tumbuka traditional society education is assumed to be learning how to 

do practical things such as household chores, fishing, etc. Any Tumbuka, be it male or 

female, who is without the ability to cook or build a house is considered an unacceptable 

community member. In this society, a bride may be a college graduate but if she does not 

have the skills to live and work in the patrilocal context she may legitimately be sent back to 

her home kin group and the marriage annulled. The behaviors Tumbuka society believe to be 

the best way to learn are observation and imitation which are prime examples of methods 

used in an informal setting.  

The second feature of Context of Society is the ideological background. Here the educator is 

concerned with the manner of thinking which is characterized in assumptions, values, 

attitudes, beliefs, roles, and norms of society (see Figure 5). For Kikuyu, initiations are 

assumed to give the initiates experience in facing change and challenges in the initiation 

process which are a microcosm of what each will face in the life experience. Social initiations 

are highly valued and viewed as that part of the life experience that is naturally so. Initiates 

regard the rituals as necessary to their development as a person and member of the social 

group. It is believed that initiations result in new behaviors and character for the initiate. The 

role of initiation as a nonformal educational activity is to teach young adults to undertake 

high challenges of life. 

The Tumbuka context associates hard work with self sufficiency and self sufficiency with 

good parenting. It is assumed then that if a person works diligently, they will be able to 

support themselves without impinging on the social group. But it is believed a person must be 

taught work skills by their parents. Tumbuka are a proud people who detest begging. The 

social attitude toward begging is that it is a shameful behavior that brings dishonor to the 

person, their parents, and their community. The social norm is to discourage begging and 

support hard work values through story telling, the encouragement to participate in work 

activities with parents and the local community, and even punish by withholding food or 

caning. This ideological background underscores the significance of informal training in 

Tumbuka society. 

 
 

 

 
What is the broader socio-cultural background against which a FORMAL, 
NONFORMAL, AND INFORMAL educational assumption, belief, learning activity or 
behavior must be interpreted? 
 

 Formal Means to wealth? Prestige? 

 Nonformal Means to social responsibility? Social identity? 

 Informal Means to personal growth? Personal values? 

 

I.    Soc io - C U L T U R A L  BA CK G R O U N D  

FEATURES OF CONTEXT OF SOCIETY 

FOR FORMAL, NONFORMAL, AND INFORMAL EDUCATIONAL SETTINGS 
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Figure 5:  Analysis of Ideological Background in Context of Society 

Institutional background is the third and final feature of Context of Society (see Figure 6). 

Two areas are pertinent here. First, What institutional background gives value to an 

educational assumption, belief, or behavior? In the case of nonformal education settings in 

Kenya, the Bomas of Kenya is a modern institution formulated by the Kenya Tourist 

Development Cooperation (KTDC) to preserve and promote cultural values of various ethnic 

groups of Kenya. The social and cultural way of life of Kenyan communities is underscored 

through tribal cultural shows and life size villages.  

Figure 6:  Analysis of Institutional Background in Context of Society 

A second area for institutional background investigates the features of institutions. The 

Bomas of Kenya have semi-professional members using cultural artifacts to present through 

dramaticalization of content to an audience. The Institute of Anthropology, Gender and 

African Studies at the University of Nairobi operates with the characteristics associated with 

a formal educational environment. In each case, the socio-cultural value of learning is 

supported albeit by different methods in different settings. 

What ideological background gives value to a FORMAL, NONFORMAL, AND 

INFORMAL educational assumption, belief, learning activity or behavior and 
constrains its interpretation? 

 FORMAL NONFORMAL INFORMAL 

cultural  
assumption? 
 

   

cultural  
values? 

 

   

cultural  
attitudes? 
 

   

cultural  
beliefs? 

 

   

cultural  
roles? 
 

   

cultural  
norms? 
 

   

 

II.   ID E O L O G I CA L  BA CK G R O U N D  

FEATURES OF CONTEXT OF SOCIETY 

FOR FORMAL, NONFORMAL, AND INFORMAL EDUCATIONAL SETTINGS 

 

What institutional background gives value to a FORMAL, NONFORMAL, AND 
INFORMAL educational assumption, belief, learning activity or behavior and 
constrains its interpretation? 
 

FEATURES OF INSTITUTIONS 

 Formal Colonialism? 

 Nonformal Rituals? 

 Informal Subsistence practices? 

III.   IN S T I T U T I O N A L  BA CK G R O U N D  

FEATURES OF CONTEXT OF SOCIETY 

FOR FORMAL, NONFORMAL, AND INFORMAL EDUCATIONAL SETTINGS 
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Conclusion 

Successful education in the African context is all about predicting how meanings are 

exchanged and learned and the motivation to do so. In order to be effective at one’s 

predictions requires entering a local socio-cultural context and listening to what is going on 

(field), listening to those participating (tenor), and then sculpturing roles for learning 

activities (mode) based on that knowledge and understanding. Without investment in 

analyzing the field and tenor, knowing the mediums making learning achievable are severely 

hampered. In this instance, double listening requires attention to the present social context 

and the historical context. Otherwise it is quite difficult for a person in a real life contextual 

bubble to readily join in and take part in an educational situation they previously have no 

frame of reference to draw from and apply.  

Besides the socio-cultural concerns, there is the need to capitalize on the inherent concentric 

relationship between formal, nonformal, and informal settings to maximize the learning 

experience for all ages of the population (Easton 2007). Omerzel and Sirca (2008) argue for 

developing a flexible formal education environment that includes positive use of nonformal 

and informal learning. Indeed, studies have indicated that combining formal, nonformal, and 

informal approaches enhances competencies and improves labor skills for urban and rural 

populations which is quite encouraging for the African context (Barth et al. 2007; Bracken 

2008; Minnis 2006). 
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